Pupil Assessment Policy

Killeen N.S,

Philosophy:

As Killeen N.S. staff, we sec assessment as being central to the process of teaching. We use it to monitor
learning processes and to ascertain achievement in each area of the curriculum.,

Through assessment we will construct a comprehensive picture of the short-term and long-term

learning needs of the child and plan future work accordingly.

Assessment will also be used to identify pupils with learning difficulties so that the nature of the support
and assistance they need can be ascertained, and the appropriate strategies and programmes put in place
to enable them to cope with the particular difficulties they are encountering,

Assessment will assist communication about pupils' progress and development between teacher and
pupil, between teacher and parent, and between teacher and teacher. It helps the child to become more
sclf-aware as a learner and to develop powers of self- assessment, It also helps to ensure quality in
education.

Assessment will evaluate our own teaching methodologies and assist in planning for the future.

Key factors to be considered when assessing:

e Our understanding of children as learners and of the learning process, i.e. how children
acquire and express knowledge and understanding,

e Qur views on what constitute achievement i.e. our views on areas of experience, or of forms of
knowledge.

o Our view of education i.e. what its purpose is and therefore what are acceptable and valuable goals
to expect of children in our school.

Purposes for Assessment:

1) To validly represent individual achievement and progress (Assessment of Learning)

2) To allow genuine dialogue between pupils and teachers about progress so that pupils' learning is
promoted and teachers' planning is effective (Assessment for Learning)

Consequently our emphasis is on assessment procedures that help us to interpret and understand pupils’
actions, talk, decision making and evaluation as they learn, as well as taking account of the products of
their learning,

Assessment Aims:

e Be diagnostic, formative and continuous

o Provide information for teachers, students, parents, post-primary schools, outside agencies where
appropriate

e Be viewed as an integral part of the curriculum, and of the teaching and learning process in
every class

e Combine informal teacher assessment with the judicious use of standardised tests, without making
disproportionate claims on class time or activities.

» Help pupils to progress

e Help teachers to identify needs and to evaluate their own practice;

e Allow the curriculum to be monitored

What should we assess?

Assessment is about learning. The two have to go on side by side. One informs the other.

We see pupils as active participants in learning, striving to make sense of their own experience. Learning
happens as pupils interact with adults and peers, and develop shared meanings as they come to understand
their various interpretations of experience.

We will try to balance the activities of teaching while observing and listening to pupils, and assessing

and recording what they do and learn,




Areas to be assessed:

Assessment is integral to all areas of the curriculum and it encompasses the diverse aspects of learning:
the cognitive, the creative, the affective, the physical and the social, in addition to the products of
learning, the strategies, procedures and stages of learning. Assessment includes pupils' growth in self-
esteem, interpersonal and intrapersonal behaviour, and the acquisition of a wide range of knowledge and
skills, attitudes and values.

The place of the pupil in assessment:

Learning is a partnership between individual pupils, whole class and teacher. This partnership is
extended into assessment, To achieve our aims for assessment we will assess the interaction between
learner, the teacher and task. Consequently the pupil is a key figure in our assessment practice.

We will take the attributes of pupils into consideration in our assessment i.e. confidence, self-esteem,
etc.

How should we do it?

Summative assessment recoids the overall achievement of a pupil in a systematic way. It provides
information about achievement on well-defined aspects of the curriculum i.e. Maths, reading levels.
Formative assessment informs planning and teaching. Here we are concerned with not only what is
achieved but also the barriers that produce lack of achievement.

Referencing Pupils' Performance:

Criteria to be used when looking at pupils' work and identify quality:

Norm-referencing assessment compares the performance of one pupil against that of other pupils i.e.
standardised tests or classroom based assessment.

Criterion-referencing is assessment by judging the strengths and weaknesses of pupils against a specified
standard or mastery of skill. It is concerned with telling teachers what they know through concentrating on
whether particular curriculum objectives have been met.

Validity of Assessment:
We will try to ensure that our assessment methods are valid representations of pupils’ achievements i.e. Do
they measure what they are supposed to measure?

Reliability of aAssessments:
The reliability of assessments relates to the stability of the scores achieved by the pupil. On a reliable test
the scores that a pupil achieve one day would be the same the next day.

We aim to reduce the main variables that can affect judgement:

e Context (ensure that the circumstances of assessment are managed i.e. comfortable seating,
distraction kept to a minimum, stress levels reduced;

¢ Time (the number of times and over what period of time we will have to see an assessment
criterion achieved);

o The person doing the assessment (agree with colleagues so that we can reduce these variables).

Teachers' Assessment:

Assessment helps us better understand pupils' achievements and ways of knowing, but does not enable us
to tic down and quantify exactly what their achievements are,

Assessments have different strengths and fimitations, which we need to be aware of. Some assessments
will suit different purposes and not others. We will have to decide which assessments are the most valid
for our needs, and which assessment procedures and forms of representing achievements provide us
with the most interpretable and useful information.

Three forms of assessment will be used within the classroom in order to create a profile of the child:

1. Informal Assessment

Informal assessment procedures are continuous and are part of everyday classroom activities in all
classes. They are used to identify what pupils have achieved, what might be affecting their progress and
what strategies will best support their future learning, The information that such assessment provides will



also enable teachers to evaluate their own practice and make changes.

Informal assessment will consist of the following:

(a) Teachers observe the child in the classtoom and whole school environment, through listening,
observations, reflections, and reactions to classroom problems, so that a picture of the child can be built
up. Various checklists are compiled e.g. vocabulary, behaviour, skills, samples of pupils' work (e.g.
writing, att) etc. An important part of recording the progress of the child is the periodic recording of
strengths and weaknesses of the child.

(b) Classwork;

{¢) Homework;

(d) Pupil teacher discussion;

(e} Project work in the Senior Classes.

2. Formal Assessment
(a) Standardised tests.
In Reading, the Micra-T is used and is administered to First - Sixth Class children by Class Teachers.
The aims of using these tests are:
- To provide teachers with information regarding the reading performances of children in their
class compared with those of children nationally.
- To assist teachers in identifying children who are in need of learning support and to quantify the
magnitude of their problems.
- To help inform teachers' judgements concerning the readiness of individual children to proceed
to the next standard.
- To establish the reading levels of advanced readers and assist teachers in making decisions
regarding appropriate reading materials,
- To enable teachers to chart the extent of progress of children over a period of time.
- To assist in grouping pupils for English,

In Maths, the Sigma-T is used and is administered by Class Teachers.
The purpose of these tests are:
- To enable teachers to compare the performances of their pupils with those of other pupils at the
same class level and on a national scale.
- Pupils who are performing poorly are identified and the extent of their difficulties quantified.
- Pupils with special learning needs, such as those with exceptional ability, can also be identified.
- Teachers can plan suitable teaching programmes as a result of knowing the attainment levels of

pupils.

These tests are conducted by Class Teachers during the last term.

The results of tests are analysed by the Class Teacher, Principal, the Learning Support Teacher and the
Resource Teacher where appropriate. Where results indicate a learning difficulty i.e. where there is a
marked difference between the child's chronological and reading/mathematical age and whose classroom
petformance signify some level of difficulty, the pupil is referred for diagnostic testing, with written
parental approval, If there is still cause for concern the child is referred for psychological testing, again
after getting parental written approval.

3. Diagnostic Assessment

The Learning Support Teacher / Resource Teacher, in co-operation with the Class Teacher administer
diagnostic tests in order to identify the underlying causes of learning difficulties which are acting as obstacles
to learning. Which learning processes are causing difficulty? 1s it visual? auditory? perceptive? etc,

By eliciting more precise information, it is possible to analyse the relative strengths and weaknesses of
the child. Programmes can then be devised, based on the needs of the child, in order to give him/her
specific help.

M. L S. T is used in Senior Infants to screen for literacy difficulties.
The aim of this assessment is to identify pupils who do not the literacy skills in place or who are showing
confusion, and to allow intervention before failures are observed.



B. 1. A. P. gives a genera! profile on Junior Infant pupils.

The Learning Support Teacher uses the following testing materials where appropriate,
s Quest Diagnostic Kit

s Jackson Phonic Skills

¢ Non Reading Intelligence Tests

e Bangor Dyslexia Screening Test

e Neale Analysis

By following these procedures it is hoped to indicate the level of learning difticulty being experienced by
the child and a planned programme is then devised by the Learning Support Teacher and Resource
Teacher in consultation with the Class Teacher.

Assessment to be carried out with each class grouping;

Junior & Senior Infants:

B.LLA.P. to be administered to Junior Infants by class teacher, who will input into disadvantaged pupils.
Initially it will be administered to all Junior Infants after Christmas, or as per timing criteria in
instructions. Review to take place periodically regarding the benefits of whole class application, the
constraints of time, the benefits of assessing targeted pupils only ete.

M.LS.T to be administered by the Learning Support Teacher in Senior Infants.

First and Second Classes:

1) Mixed ability grouping of pupils

2) Informal assessment as stated above (observation by Class Teacher and L., S. Teacher)

3) Standardised Tests i.e. Sigma T & Micra T administered by Class Teacher as per guidelines

4) Non Reading Intelligence Test in Second Class to aid in the determination of a child’s general
ability,

5) Teacher Testing: Teacher observation in all curricular areas, class tests in spelling both English and
Irish and in tables.

6) Evaluative comments at the end of year to guide teacher,

7) Place records in folder - results of Standardised Tests, end of year reports.

Third and Fourth Classes:
As per First and Second Classes (without NRIT)

Fifth and Sixth Classes:
As per Third and Fourth Classes and including NRIT in Fifth Class

The involvement of External Assessment:

[f the results of school based assessment or teacher observation, indicate that there is a need for specialist
intervention, every effort will be made to access the services listed or any other service deemed
appropriate, at the earliest possible date to assist class, child, teacher and parents.

Where behavioural and concentration problems are at levels that are affecting the child’s progress and the
smooth every day running of classroom life, the class teacher with the consent of the parents, will seek
professional help from services deemed most appropriate to the child’s individual needs,

Following receipt of the specialised assessment, the class teacher, in conjunction with the resource
teacher will draw up a programme to meet the individual needs of the child, based on the specialists
recommendations. The parents of children receiving resource hours will be shown the devised
programme. At this stage should any agreed adjustments in the programme be decided upon, those
adjustments shall be made accordingly.

Specialist assessment may include:



e Speech/language therapist

¢ Educational psychologist

» Clinical psychologist

¢ Intervention for emotional disturbance - psychiatric assessment
« Intervention for social reasons
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